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Abstract- Activities are not organized to implement any particular motor theory, nor do they represent any particular 

curriculum programme. They are simple a representative collection of motor activities designed to give the reader an idea 

of the kinds of activities used for motor development. It is readily noted that many of these activities are similar to those 

in a physical education program. When learning differently abilities specialists have been able to obtain the cooperation 

of physical educators in the school, these specialists become ardent team members, taking the responsibility for 

developing and implementing a motor development curriculum for children with learning differently abilities. Utilization 

of such personal has proved beneficial to both the academic and physical education programs. 
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I. INTRODUCTION 

Education in its broadest sense is any act or experience that has a formative effect on the mind, character or physical 

ability of an individual. In its technical sense education is the process by which society deliberately transmits its 

accumulated knowledge, skills and values from one generation to another. All children and young peopleof the 

world, with their individual strengths and weaknesses, with their hopes and expectations, have the right to education. 

It is not our education systems that have a right to certain types of children.Therefore, it is the school system of a 

country that must be adjusted to meet the needs of all children. 

 

II. DIFFERENTLY ABLED CHILDREN 

Differently abled is part of the human condition, almost everyone will be temporarily or permanently impaired at 

some point in life. There are currently more than a billion people with differentlyabled about the world –that’s 

around 15% of the population on the planet. Differentlyability is an umbrella term, covering impairments, activity 

limitations, and participation restrictions. Impairment is a problem in in body function or structure, and activity 

limitation is difficulty encountered by an individual executing a task or action, while a participation restriction is a 

problem experienced by an individual in involvement in life situation. Thus differently ability is a complex 

phenomenon, reflecting an interaction between features of a person’s body and features of the society in which they 

lives.  

III. CONCEPT OF PHYSICAL EDUCATION 

For man, there is nothing more beautiful and valuable than his Physique. Education given in respect of physical 

well-being of man is called physical education. Modern thinkers in education emphasize that the best individual is 

one who is physically fit, mentally sound, intellectually sharp, emotionally balanced and socially well adjusted. 

Therefore, in the modern curriculum, physical education finds its due place.  

 

IV. DEFINITION OF PHYSICAL EDUCATION 

Physical education thus refers to more than athletics for physically gifted boys and girls. It refers to an instructional 

programme built around basic motor activities which help achieve the goal of physical, emotional and mental well-

being for every student. School health programmes are concerned with the modification of behaviour and the 

imparting of scientific health knowledge leading to the same goals, together with provisions for health services and a 

healthful physical and emotional environment. 

 

V. VIEWS OF SOME AUTHORITIES ON PHYSICAL EDUCATION 

J.F.Williams,“contends that Physical Education is the sum of man’s physical activities selected as to the kind and 

conducted as to outcomes”. 

J.B.Nash, “Physical Education is that phase of the whole field of education that deals with big muscle activities and 

their related responses”. 

Brownhill and Hagman,“The accumulation of wholesome experiences through participation in large muscle 

activities that promote optimum growth and development”. 
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VI. MOTOR DEVELOPMENT ACTIVITIES 

These activities are not organized to implement any particular motor theory, nor do they represent any particular 

curriculum programme. They are simple a representative collection of motor activities designed to give reader an 

idea of the kinds of activities used for motor development. It is readily noted that many of these activities are similar 

to those in a physical education program. When learning disabilities specialists have been able to obtain the 

cooperation of physical educators in the school, these specialists become ardent team members, taking the 

responsibility for developing andimplementing a motor development curriculum for children with learning 

disabilities. 

 

VII. HEALTH & PHYSICAL EDUCATION 

Health and Physical education programmes are related to academic achievement in at least four ways; - 

 

VIII. THROUGH EMPHASIS ON THE DEVELOPMENT OF MOTOR SKILLS 

By promoting physical fitness, 

By imparting knowledge and modifying behaviour in regard to good health practices, 

By aiding in the process of social and emotional development which leads to a more positive self-concept. 

Teaching strategies are subdivided into three areas- 

Gross motor skills, 

Body-awareness and body-image development, 

Fine motor skills. 

 

8.1 Gross Motor Activities 

Gross motor activities involve the total musculature of the body and the ability to move various parts of the body on 

command, controlling body movements in relationship to various outer and inner elements, such as gravity, 

laterality, and body midlines. Activities of gross motor movement are grouped as walking activities, floor activities, 

balance beam activities, and other gross motor activities. 

 

8.1.1 Walking Activities- 

Forward Walk-The child walk through a straight or curved path marked on the floor to a target goal. The path may 

be wide or narrow, but the more narrow the path, the more difficult the task. Walking without shoes and socks is 

more difficult than walking with shoes. 

Backward walk- walks through the same coursebackwards. 

Sideways walk- Walk a predetermined course sideways to the right one step at a time, then to the left one step at a 

time , finally, walk sideways with one foot crossing over the other. 

Moon walk-Imitated the leaping kangaroo-like steps of the astronauts on the moon. 

Animal walk- Carb walk (crawl forward and backward face up), Duck walk (walk with hands on knees while doing 

a deep knee bend), Worm walk (with hands and feet on the floor, take small steps first with feet, then with hands). 

Cross-pattern walk- Step off which one foot and the opposite hand pointed to the foot. Eyes and head follow the 

hand.  

Variations- Walk the above with arms in different positions, carrying objects along the way, such as balls into 

containers, or with eyes focused on various parts of the room 

Steppingstone-Place objects on the floor for steppingstones identifying placement for right foot and left foot by 

colour or the letters R and L. Child is to follow course by placing the correct foot on each steppingstone. 

 

8.1.2 Floor Activities - 

Crawling - Sciencethe child’s first developmental motor activities are on the floor, some authorities feel it is 

important to have the children experience such movements creeping, unilateral crawl, cross lateral crawl. 

 

8.1.3 Balance beam activities- 

The balance beam can be a flat board, commercially purchased, or made from a two-by-four. It can be of various 

widths; the narrower the width, the more difficult the activities. The board can be set flat with the wide surface up or 

set on its edge with the narrow surface up. 

Walking forward- Have the child walk forward slowly across the board, walking with a normal stride or walk heel-

to-toe. The task is more difficult with bare feet than with shoes on. 

Walking backward- Walk backward while keeping balance. 
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Sideways walking- Walk across board sideways starting with the left foot, then with the right. One foot could side to 

the other or cross over the other. 

 

8.1.4 Other Gross Motor activities- 

Skipping- It combines rhythm, balance, body movement and coordination. Many children need help to learn to skip. 

Jumping-Jump, putting feet wide apart, while clapping hands above the head . Variations of this can be made by 

asking the child to make quarter turns, half turns and full turns or by asking the child to jump to the left, right, north, 

or south. 

Bouncing- Activities and other variations can be accomplished on a trampoline, bedsprings, natters, or on a large 

truck tire tube. 

Hopping- Hop on one foot at a time. Alternate feet while hoping. Hop in rhythmical patterns: left, left, right, right or 

left, left, right-right, right, left. 

 

8.1.5 Body-Image and Body-Awareness Activities- 

The purpose of these activities is to help the child develop accurate images of the location of the parts of the body 

and the function of these body parts. 

Games- Games such as those which help develop concepts of left, right, and body image. 

Awareness of the body parts through touch- Touch various parts of the child’s body while her eyes are closed and 

ask her which part was touched.  

Estimating- Have the child estimate the number of steps it will take her to get to a goal. 

Simon says- This game can be played with eyes open and with eyes closed. 

Puzzles- Puzzles of people, animals, objects, etc. can be cut to show functional portions of the body. 

 

8.2 Fine Motor Activities-  

While some children may do well at gross motor activities, their performance may be poor when it comes to fine 

motor activities. 

 

8.2.1 Throwing and Catching Activities- 

Throwing- Throwing objects at targets or to the teacher or other children can be performed with balloons, Wet 

sponges, beanbags, yarn balls, and rubber balls of various sizes. 

Catching- Catching is a more difficult skill than throwing and the child can practice catching the above objects 

thrown by the teacher or other children. 

 

8.2.2 Eye-Hand Coordination Activities- 

Tracing- Trace lines, pictures, designs, letters, or numbers on tracing paper, or stencils. Use directional arrows, 

colour cues, and numbers to help the child trace the figures. 

Stencils or templates- Templates can be made from cardboard, wood, plastic, old x-ray films or containers for 

packaged meat. 

Water control- Carrying and pouring water into measured buckets from pitchers to specified levels. Use smaller 

amounts and finer measurements to make the task more difficult. Use of coloured water makes the activity more 

interesting. 

Cutting with scissors- Cut out marked geometric shapes, such as squares, rectangles, and triangles. Draw a different 

colour line to indicate change of direction in cutting. Cut out curving lines and circles. Cut out pictures. Cut out 

patterns made with dots and faint lines.  

 

8.2.3 Chalkboard Activities-  

Dot-to-dot- The child connects two dots on the chalkboard with a line. Dots can be placed in various positions and in 

varying numbers and the child must plan the lines of connection. 

Circles- The child can practice making large circles on the board with hand and with two hands, clockwise and 

counter clockwise. 

Letters and numbers- The child can practice making letters and numbers on the chalkboard. Letters can be written in 

either manuscript or cursive. 

Geometric shapes- At first the child can use templates to make these shapes at the board, later the shapes can be 

copied from models. Do similar activities to those described above with lines (horizontal, vertical, and diagonal), 

triangles, squares, rectangles, and diamonds.  
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8.2.4 Eye-Movement Activities-  

Moving ball- Have the child follow the motions of a ball. The teacher can hold a large ball, then smaller balls, or a 

ball can be hung from a hook in the ceiling or wall. 

Visual tracking- Have students trace pathways on paper using crayon, then the finger, finger above the paper, and 

follow the line with only the eye. 

Quick focus-Have the child look at a pencil about a foot in front of him, and then look to a target. Repeat a dozen 

times. Change targets, using other points of reference in the room. 

 

8.3 Memory Mechanisms- 

The child must receive the information, that is, be able to clearly understand what is to be remembered. A child may 

not remember something if it was not initially perceived clearly. Poor reception may also be related to inability to 

attend. The information must be stored within the brain.There seem to be several stages and ways for the brain to 

store information. 

 

8.3.1 Kinds of Memory- 

Children with learning disabilities frequently have difficulty recalling what things looked like or sounded like. 

Memory of past experiences must be retained and compared in order to organize and interpret experience. Memory 

refers to the recall of nonverbal as well as verbal experience and learning. 

 

8.3.2 Tests of Memory- 

Some of the tests previously listed as useful in determining skills in perception also assess elements of memory: The 

Benton Visual Retention Test (Benton-1963), several sub-tests of the ITPA- Grammatical Closure, Auditory 

Sequential Memory, and Visual Sequential Memory (Kirk &McCarthy 1968), Several subjects of the Detroit Test of 

learning Aptitude memory for designs and oral directions (Baker and Leland 1935), and the memory-for Designs 

Test (Graham and Kendall 1960) are useful instruments for evaluating memory.  

 

8.4 Memory-  

Memory refers to the ability to store information that has been sensed, perceived, and learned, and memory also 

refers to the ability to retrieve that information from storage when it is needed. Memory is discussed under a variety 

of terminologies and sub-skills, imagery, retrieval, memory span, auditory memory, visual memory, sequential or 

serial memory, immediate or short-term memory and long-term memory. 

 

8.4.1General Memory Activities- 

Organization of the material-The organization of material has a great deal to do with how fast we can learn it and 

how well we can remember it. The more children can relate what they are learning to what they already know, the 

better they will remember the matter. 

Mnemonic Strategies- If new material is anchored to old knowledge; Children are more likely to remember it. For 

example, one child remembered the word “look” because it had two eyes in the middle. Some pupils can only 

alphabetize if they sign the “ABC” song. Some adults can remember people’s names by using a mnemonic device 

that associates the name with a particular attribute of that individual, e.g., “tall Tony”. 

 

8.4.2 Auditory Memory Activities-  

The learning of nursery rhymes, poems, finger plays, etc., may be useful in developing auditory memory.  

Say several letters in alphabetical order, omitting some. Ask the pupil to supply omitted numbers or letters d, e, f 

(pause or tap) h; 3, 4 (pause or tap) 6, 7. 

Read a selection that relates a short series of events. Have the students retell the story mentioning each event in 

order. 

Dictate sentences and have the student repeat them. Start with short simple sentences; then add compound sentences 

and complex clauses. 

 

8.4.3 Visual Memory Activities- 

Have the student look out of the window, and then come into the room and tell how many things were seen. 

Expose a collection of objects. Cover and remove one of the objects. Show the collection again, asking the child to 

identify the missing objects. 

Expose a geometrical design, letters, or numbers. Have the child select the appropriate one from several alternatives 

or reproduce the design on paper. 
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Make a pattern of wooden beads or buttons. Have the child look for a few seconds, and then ask for repetition of the 

pattern. 

 

IX. CONCLUSION 

Inclusion of children with differently ability in regular classroom helps to interact with the non-differently abled 

children, and itsprovides better opportunity to learn in non-discriminatory situations, and develop their social skills. 

For the success of inclusion, peers positive attitude and acceptance is a must. In order to promote positive attitude 

and acceptance towards children with differently ability and about children with special needs.   
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